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Rationale 

Teaching and learning at The Chase is rooted in the belief that every student deserves the very 
best learning experience we can provide.  Teachers form a community of change agents who 
need to be passionate and inspired adaptive learning experts, enabling all students to enhance 
their learning and achievement.  Our practice is based on the work of John Hattie and Dylan 
Wiliam, and underpinned by three guiding principles: 

 We nurture and challenge intellectual capacity and imaginative facility 

 We establish and maintain a sensitive and caring optimal climate for learning 

 We strive to maximise potential for students’ futures 

 

Our practice 

 Teachers believe that intelligence is not fixed and have high expectations for their students.  
They strive to develop a ‘growth mindset’ culture in classrooms and there is a universal 
commitment to targets based on at least expected progress from KS2. 

 Based on mutual cooperation and trust, teachers engineer effective learning environments 
that ensure student engagement and allow meaningful formative assessment. 

 The goals of each lesson - or series of lessons - are shared, with clear objectives and success 
criteria that engage and challenge students. 

 Teachers recognise that challenge is an essential element of effective learning and craft 
situations that match the level of challenge to their students. 

 Students and teachers are aware of the need to balance surface, deep and conceptual 
understanding.  Learning activities are chosen to maximise these outcomes. 

 The power of interdependent learning is recognised by teachers and students.  Teachers 
foster collaborative group work and promote effective peer assessment. 
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 Teachers recognise that they must attend to how students think.  They aim to provide 
opportunities for cognitive conflict and high-quality dialogue in order to accelerate 
understanding. 

 Students are explicitly taught the skills of an independent learner.  Higher order thinking and 
problem-solving is developed in line with the cognitive domain of Bloom’s taxonomy. 

 Students are taught to apply concentration and practice deliberately.  Teachers recognise 
that this develops fluency and leads to mastery. 

 The Paideia teaching cycle is recognised as an effective strategy for developing skills and 
processes within a lesson or a series of lessons. 

 Teachers emphasise effort and progress more than they emphasise ability. 

 Teachers welcome and encourage error, using it to drive the learning forward and build 
students’ self-efficacy.  

 Teachers understand the meaning of visible learning and are aware that what students learn 
is not always what they set out to teach.  They constantly evaluate their impact, seek 
evidence to surprise themselves, and act accordingly to raise achievement of all. 

 Feedback is designed to cause thinking and move learning forward.  Its focus is on how to 
improve: scores, levels or grades are used infrequently.  The school’s Assessment for 
Learning Policy expands this. 

 Plenaries are linked to learning objectives, and are utilised effectively both within, and at the 
end of, lessons. 

 

Leadership 

 All leaders are alert to the dangers of self-fulfilling minimalist expectations and challenge 
any incidence encountered. 

 Teachers are provided with robust and comprehensive data for their students.  The everyday 
operation of faculties and departments demands that it is understood, accepted, and used 
to inform teaching. 

 Faculty and curriculum leaders are responsible for the quality of teaching within their area.  
They ensure consistently ‘good’ or better practice with no ‘inadequate’ or ‘requires 
improvement’ by the end of an annual appraisal cycle. 

 Departmental teaching and learning policies elaborate on the school policy and provide 
subject-specific guidance and expectations for teachers. 

 Leaders evaluate the impact of teaching.  They build a climate of trust that allows teachers 
to seek and discuss evidence of their impact and hence improve future learning. 

 Teachers are guided towards professional development opportunities that enable them to 
learn from the very best practice across the world. 
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Glossary and supporting information 
 
Adaptive learning experts utilise a range of effective strategies to help students meet learning 
intentions, but they also have the ability to innovate ‘on the fly’.  Such experts see themselves as 
evaluators of learning and are fundamentally engaged in thinking how to intervene and enhance 
learning. 
 
The growth mindset is the fundamental belief that people’s qualities and abilities can always be 
improved through effort.  Those with a fixed mindset believe that intelligence and abilities are 
limited, while those with a growth mindset have a passion for stretching themselves even when 
they are faced with difficulties.  Some people may demonstrate elements of both mindsets in 
different scenarios.  In the case of students, some may demonstrate different mindsets in 
different subjects.  Teachers can help develop a growth mindset culture: the word ‘yet’ is 
powerful! 
Student:  “I don’t get it.” 
Teacher: “You haven’t finished that sentence.” 
Student (with a slightly weary grin as they have been well trained): “I don’t get it … yet.” 
 
Fischer Family Trust do not produce targets!  They produce sets of probabilities which estimate 
how well pupils could achieve based on previous performance of similar pupils.  These are the 
FFT expectations.  From this, the school uses suggested minimum targets by using the median 
estimated grade for each pupil in each subject.  The probabilities can be adjusted according to 
what success level you are aiming for as a school.  The ‘D’ refers to the fact that we are aiming to 
be as successful as the top 25% of schools. 
 
Crucially, formative assessment refers to the purpose of the assessment rather than the type of 
assessment.  Dylan Wiliam defines formative assessment as that which elicits and interprets 
evidence of learning in order to make decisions about next steps.  Without this formative 
assessment, the decisions about next steps would be less well founded, and may be less 
effective.  Teachers and/or students can be involved in this decision making process. 
 
Learning objectives (or learning intentions) describe what it is that we want students to learn.  
These goals can be short-term or longer-term, and therefore may be objectives for a single 
lesson or a series of lessons.  Learning objectives are most effective when removed from the 
context of the learning, thus enabling students to transfer and apply acquired knowledge and 
skills. 
 
If learning objectives relate to the process of learning, then success criteria (or learning 
outcomes) relate to knowledge of the end points of learning.  They should not merely refer to 
the completion of activities or the level of enjoyment.  Their role is to help teachers and students 
to be able to measure how successful they have been in learning.  Success criteria can be used as 
an aid to differentiation if they indicate how far students have been able to transfer learning into 
new contexts. 
 
Surface learning is about the quantity of learning: students may learn about one idea or many 
ideas.  Deep learning is about the quality of learning: students may learn to relate and/or extend 
ideas.  Conceptual understanding is developed when students effectively combine surface and 
deep learning.  Mastery refers to the understanding of concepts rather than completion of tasks.  
Therefore, a mastery approach is one where the aim is to develop conceptual understanding. 
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Interdependent learning is another way of describing cooperative or collaborative learning: the 
process of students being involved in the learning of their peers.   
 
Any feedback, written or verbal, from student to student should be considered as peer 
assessment.  It does not just mean students marking each other’s work!  For peer assessment to 
be most effective the success criteria have to be clear and understood.   
 
A person experiences cognitive conflict when they are made to feel uncomfortable by holding 
two contradictory beliefs at the same time.  The mind develops in response to such challenge as 
students are forced to take control of their understanding. 
 
Independent learning does not involve students merely working on their own.  The term 
describes a number of themes and processes including students understanding their learning, 
being motivated to take responsibility for their learning, being able to assess their learning, and 
contributing to a structured learning environment.  Teachers have an important role to play in 
enabling and supporting independent learning. 
 
Some types of thinking require greater cognitive processing than others.  These higher order 
thinking skills include analysis, evaluation and creativity.  There are wide-ranging benefits 
associated with higher order thinking as it enables people to think critically and solve problems.  
It should be noted that Bloom’s taxonomy suggests a hierarchical link placing knowledge and 
understanding as pre-requisites for the higher order thinking skills, but this sequential nature of 
the taxonomy is disputed. 
 
Deliberate practice is simply the process of doing things many times over with the aim of 
becoming an expert. 
 
The aim of the Paideia teaching cycle is to emphasise processes and skills in addition to pure 
content knowledge.  It involves three phases to the learning: didactic classes in which students 
are taught content and concepts; coaching time where these skills are practised and mastered; 
and seminars in which students communicate ideas, question, listen and think critically. 
 
Self-efficacy is the belief in oneself to be able to complete tasks and reach goals.  As far as our 
students are concerned this refers to their confidence in themselves that they can make their 
learning happen. 
 
Visible learning is that which occurs when appropriately challenging learning is the explicit, 
transparent goal and when teachers and students consistently seek evidence that ascertains to 
what degree the intended learning is happening, allowing them to react and adjust accordingly. 
 


